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ABSTRACT ] S - - | A
oo One of the princlpal;ghstacles tc eguallzlng : ) A

eaucatlgnal cppartunltles in the public schools. has been the - . NS

difficulty in achieving -consensus among educational leaders on what - -

is meant by "equal educational opportunity". This shaitccmlng is ‘

critical because how: one defines equality determines and shapes the’
. approaches used to attack the: probletfis- perceived in the: sgstem. ‘The

few actual changes and reforms that have :been brought about in the -

education of minorities have resultea from court lmpase& mandates.s
'~ Education has failed to respond more effectively to the neéds'of

minorities because of its insistence:on continuing old. vaiue ’

assumpt;@ﬁs about - the nature ;of minority cultures, a b331c3

unwillingness to. 1nst;tute ‘major changes, and the flat ;efusai of K

echools and unlver51t1es to collaborate, ;and invalve in a. meaningful

way the ethnic communities. Teacher educators need to hegin facing

the réallty that the .focus of current reform efforts has to be the: .

_schéols and universities. . This monograph focuses on the implications . :

of this imperative : for teacher preparation programs which purport - to S

serve the needs of Mexican Americans. K The maﬂng:aph ‘addresses: (1) o

the ‘problems and issués in equalizing educational" appartunltles in

this country; (2) the state of the art inm prepa:1? teachers of

Mexican Americans; and (3) the need fer changa ana an alterﬁative
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. CHAPTER ONE ~ . .
- INTRODUCTION : |

j,. '-i;

As I have ﬁgted elsewhere, ;f is. 1ndead a Sad ;ndlctsi T

‘ment af our praf2551an that “the trua %duzatlgnal ref@rmérs éﬁ'in

i -+ The- few aetual changes and referms “that « ="
LT have béen brought about came as a result of . court
' ‘imposed mandates and-not because of a widespread

and genuine commitment on the part of educatiognal
leaders ta aquallzlng educatiénal cppartunlty Hed 4l
ethnic mlnarlty youngsters. It. is unfortunal

";Fthat the: courts have had .to llterally push us

~ into dalng what is- rlght and ]usf._fi .
o I Say unfortunate bécause I think there is a lot
= '~ more at stake here than is commonly recognized.

o The demands by minorities to make this country:.
own up to the rhetoric of 'Amerlca, ‘the land of
liberty and equal opportunity for all' needs to

7 i r  sbe enécufaged -and supported not primarily for.

¢ oL . the 'sake' of the blacks, the browns, the reds,_

| o and tha yellaws, but for all our c;tlzénry.r;;; -

because it is right and just, but equally as '

, 1mpartant, perhaps, because the survival of

S - . America in the future . . . in this Prédgmlnantly

" o non-white international world of ours . . . might

o . Just depend upon how well we redress past

RS ;nequltles kﬁrclﬁiega, 1976).

S ;; This mgnggraph-faguges on the_imp;iéatiéns Dfﬁthat
impé}ativg for feachar preparation programs whiéﬁ'p£ng§t to
i‘?ﬁéerve’fhé needsvaf Mé#igan éﬁeficané. Hy-cémmEﬂtEIWh{éﬁ follow .
- v}f~address (1) the prablems aﬂd ;ssues in equéllzlﬂg educat;anal \
- \

. \ﬂppcrtunltles in this cc/;f?y, (2) the state of the art in pfe—;i'

paring teachers af Mexigan Amerlcans, and (3) the need for

é?ange and an altérnatlve m@deln

8 ‘: - \ | : \;. ’f ) o R l
L . . . Lo o . . N .
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- Gf teachers: n th
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ethn;c mlnar;ty sfudenfs. /Ehus, alth@ugh we camﬁéf lay fc,g m’ g
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R LR S CHAPTER ™o - \
S AR T ﬁ’PQUALTZTNG EDUCATIONAL OPPORTUNITY AND THE N
.+ " NEED FOR CHANGE: . PRQB\EMS AND ISSUES . &
z;i‘55i AR - '5 S  ¢:' . T ,v! '”K ji':ﬁé“_

_21 P 1f ever, ‘come easygw ‘The EuPFénf thrust tg equalige edugatlgn'l

meant by the Ecncept af equal educatianal Dppartun;ty- Th
sh@rtcam;ng is critlcal bécaHSE how éne defines Equallty d

mines and shapes thé appr@aehes used’ ta attack the prgblems

.3
‘\l\ §
__,_J'ﬂ_.--P .. s
e
Eel i,
i
- . !
-
- _ !

: par221ved 1n ;;ezsystemgﬂ»Aﬂd ult;mafely the Grlglnal deflﬁi—‘
tion of the prgblem deflgégathe%”r ngggl salutlang: , v.{ﬂ : ; 
- - Rgseargh ‘and erti\gs in thlS figid‘ré¥g§1.twa dlffeglng :
QQiéﬁs of what éénst;tutes.gqﬁallty of aﬂu&atl&naiicpﬁértunity;s;
' _'The equai acaessstc écha§i1ng V1ew 13 the more tradle‘;
',p“ -tlénal and ccnténds that Equal edu%itlcnal oppcrtunlty ;s |

V'f?fi>f;iatta;n§d when dlfferTnt sggmenis cf}thé pcpulat;gn have a

o l_réugﬂi§zéﬁﬁé1,appsffuﬁityAta campgte or the beneflts afithé.A

’A‘Jr-_i . . T W ] - ! s

»edugatlanal system. Tﬁé’fééug in thisﬁyiew is on inputs with

R

the PTlﬂElPal quallfylng Eandltlans to tk \e. aahlevement Qf equal
Q

- 5 . h\
educ tional Qppaftunnty b21ng equal aecesé ta schaal far all

»WhG WlSh to attand, I fhat all schaals be rgughly eqpai as

e o s & : & - -

regards quallty of staff, materlalS, and faglllt;esi_,

: E
- s 1 : = .

S ‘ S 3 ‘ N

¥
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Advgcates af th;s view argué that the dec;slan to- secufe

* L

/
What the s:h@al has ta foE? is a s;mple matter af perscnal,
_ o /o
f,chglce. Dncé a child deeldes tc benef;t, lt is that chlld'

Persgnal ;nteileﬂtual capaalty, drlveg and amb;tlan whlch }1
determlnes the resultsrcf that chmlge. Accerdlng t& thls v;ew,_’

.’the faet‘that Chieanas;da nat benef;t equally from the prasent b

i educatlgﬁal systém has nathlng to do w1th the ex;stence Gr non=

existence af equal Qppgrtun;ty. It is,. rather,\a mattér ef PE?“

saﬂal chalcé and lack éf talént and/gr th;vaf;én on the paﬁt

L v of 1ndlv1dual Ch;cana studentsi o C K 4,‘.. _ S
f;f .ﬁ\\\; The-equalsbenefits viewg'an the other hand, focuses on

i

strlhutiaﬁ of the beneflts der;ved frgm fhé system.r>

‘fgf GPPDPtuﬁ;ty is said to exlst @nly'lf there is an
equai béneflts s;tuatlan and nat merely eqﬁal aecess. The bur= -
den of respa 3b;1£ ty. for nsuring the typa éf educatlgn 11&3
squarely an tha\fchéal systems 1nvclved.

L

Two cammgn rebuttal lents usualiy arise 1n d;scu551gns
af the aqual benef;ts vlew. First, by égual benaf;ts, I d@ nct
méan that all students\aré to achieve at the same level. Hy
p@lnr is that tha ranga Ef achlevament Shguld be appféxlmatély
the 'same far the var;aus gr@ups belng served by an: educatianal o
system. Seccﬁdly, regardlng the disfribut;an of lnputs or . |

. re Sgurges, lt is true’ that a Eémmitment tc achleve Equal eduﬁaél

tl@nal cppgrtunlty will necesgltate unequal allaaat;ans cf

,5§ﬁ reséurées, as well as substantlai 1ncraases in 3233551b111ty.,

v prépqrtiaﬁate funding on that bas;s.A "*,p R j 

oo ST v = T , ' _ A




Althaugh h;ﬁﬂs;ghf enables the presentatlgn éf fhése f 

5

Zsﬂdlfferlng caﬁcepts Qf equal educatlonal Qppértunlty ;n sharp

‘:gantrast, it is ;mpartant td note the histarlcal nature of

'>that develémeﬁt. The deflnlt;@n Gf equal edugatlonal Gppcr-

* . 1\\ |

_ tun;ty has Evelved frém an aqual accass v1ew to a facus on tha S

effects of schogl on chlldrén. S;ncé the 1954 Brcwn vs. Baard

of Education Qf Tapéka case, the ccurts have pretty éons;stently

\ - - [ S e

:mruled ttat equal Gppartunlty depends upan the results or benaa '

‘access v ew, ‘and thaf

’slderable c@ntréversy, and many eritic zed the/ pred;ctcrs
~to ‘medsure schaal cutgomes, there was ready acknawledgemen,

.y B
“that the suﬁvey had s*ecessfully challengéd the simplisfie

'f;ts d3f1ved framisghcal attendanee (Ccleman, 1957),;

.; ' Hawever, the aqual benefits perspectlve did nét rece;ve

't‘

_Etud;es suéh as "Raciai Isclatlon ;n the Public Schaals " CUS

*

Cgmm;351an ‘on C1v11 RightsS 1987) the Coleman repert C1957),

.and theﬁwexlcan Amérigan Educat;an Study“ by «the US Ccmm;581§n

\

on Civll R;ghts ClQ?D 75)

5

uiarly the Caleman sﬁudy) facused n@t cnly on thé idea of

equality of 1nput$ (f;nancesg fac;l;tles, currlculum, and'
N

teacher quality), but\?lsa upan equal;ty Qf Qufputs in tern

/

student ach%gvements.' Althaugh the Caleman rep@rt evaked con-

'sgd_

qual

\ - & <
‘a new dlmenslén hadlbeen added tQ the !f'

' evalv1ng cgngept of ec ual educatlanal apparfunlty _- S

- . . : . ;“::

\ _  'f’ i y . -

v



: Thé move ta an equal beneflts Parspectlve, although . 'é .

R = &

o eell;aﬁ 1mpartaﬁt and p351t1ve develapment. can lead to at least

two different ;ntergratgtlﬁns.af hGW’bégt ta aehieve“equality .
-of results.for miharity childﬁén. Ohe is that équél benefits a'fl
s :

‘”fram sch@ollﬁg Eaﬁ best be aéhlaved by sucaessfully gvercémlﬁg

the negat1v2 effeets éf th21r deprlved éﬁVerﬂmentE : Accardlng

‘ Yy .
tto- thls view it is ;mperat;ve fhéﬁ that steps be taken to e
’ 7l%fémedlafé fhe deleter;éuémgﬁ%iuences on fhe child Df hlS;k ’ L ;

Vdeflélént h@me, nelghbarhacd; and peer groupi Th;S,iS essen- ;

il7. ; tially the rationale. far aompensatéry educaticn programs . -
| - An altEFﬁafive is the v1ew wh;ch hglds that equal;ty

1 o lgf‘fesﬁlts can best be measured by shlft;ng full respan$lb111ty

,f@f sfudént success. to the school. Prgpgnents of this view

B

argue that the schaal and sé’fifalltésk!isftg éréate schéal

syste : hlEh accept and Qapltallze an the strengths of cultural

A

di fference in a. manner whlch leads to sucéessfdl perfermaﬁce ;n
: =

g schaal by mlngrlty Ehlldren. Equal benaflts frém the systém are

ﬂté be achlevad nat by transf@rmlng the Ch;cano child 1n cﬁder tc'

& fe s

: maka h1m over in the 1mage of the dgmlnant group but by raf@rm—
i‘ . " ¥ ) - .
B ;ng the schHodl -He attands alang culturally plural;stic lines. : '

Unfartunately,,Publlé schaols and un;ver51t135'hava

~in sted on fash;anlng Prcgﬁams and resgéﬁses to. the needs of

D ® 4

mlncrltles from a cultural def;clt perspectlvai The negat;ve

'results of such stubbarn 1n515tence are well dacumented_' Spmal
"Df the key ones which have dacumented the dyEEUﬁCthhalltlés

. ¥ \ ..
are worthy of mentlgn. ‘The, US Cammlsslén on C;v;l nghts : oL




w . , E . : \? <‘=1 ;:%_ 5
Mex;can Amerlcan Stuﬁy (1973 75) and the Sauthwestern Scha@is ‘ o
. Study (Brrschetta and Arﬂihlégé 1973*74), aldng w1th thé ;;',;ff :£“ 1

. eafller UCLA Study of the Mexléan Amerlcaﬁ, pr@bably canstltute  ;;

the most EQﬁpPEheﬁSlVé stud;es fa date_ These studles shgw "

£

cleafly the extEEt ta wh;cn schaai system Pracésses .are ;ncans

gruént with the needs Qf mlncrity Etudents and - haw they have

o ——been- cperatlng on -false- assumptlgns ragar!digg the natur-a and"‘ e C

! quallty of minarlty studént needs.i These watershed efforts, .
‘indicate flve mégaf problem. areas faéed by Chlcangs 1n pubi;c
T %ducatian ; B N :_ o '_ii B o ", _-;{ “
11v Inadéguate tféafment éndrﬁreéentétiéﬂ.ﬁf”%he'hiéﬁ )
‘féfééal, culfural ‘and ECDﬁleé cantrlbutlan; made
:by Mex1¢an AEEPLEEHS in the currlcular pr@grams of’ .
the schools. l. g§' . s;! o A_l _ ' ‘ i
‘ élZZ ‘ PEijat1Vé aﬁd pathalaglcal perspectlve regérdlng o J
‘ - the appr@pr;atgﬁess;IWQrgh, and status of the Span-
ish 1anguag§ as a baﬁa—fiéé médium’cf inS%ructiaﬁjiﬁ‘
N _tﬁe elaésréém- h | | | A
- _3;'! Under- reprasentatian ‘of Chlcancs on sehegl dlstflct :"
staff;ng ?étterns. tgachersgﬁaéminlstratcysgf

?cﬁunsalars, ete. e {f' o

= =

L, fLack @f authentlz involvement Qf the Mex;eaﬁ Amerl—

can c@mmunlty %n the 632;31cn maklng structuras Qf

the schgel,system. o /f_
5. TESTng,ECGuﬂSEllL 5 aﬁd‘guidanéé pfagramS'énd pro-, -

A .cesses whlgh are based én a cultural def121t

L




(Aré;ﬁiéga and Bﬂlschetta, Fall 1973)

8

perspectLVﬁ Df Hexlgan American student naeds .

=

T

The prablems facad by Ch;caﬁg yaungsters alcng aach af the

=

abéve dlmensl@ns Ean bé presented by descr;b;ng what I have_a“"

led ‘the fradltléﬁal tfact;ve respanse of sghéalg ta tha‘:°

*Wenables'the~presentatlchwﬁfwtherk ey dlffe?%ﬁ&ég by écntrastlng

'-culfurally dlfferent. (F;gure 1) Deflnlﬁg the pﬁ&blam thusly

=

fham w1th thcse cf the plural E 3 Op syé%em chéﬁg& pEEEPéthVE-!

H ;

L In Drder to Push féf the ref@ryﬁbf schcals algng culturaliy

Plural;stlc llnes, it w;ll bE HEﬁessary t@ address thesa key LT

férwarqu:

Goal 1:

o Goal 2:

*

. Aqgélcan Schety o Y

F.cgntributlgns made by*Mex;eag;Americaﬁs ;é'é

Ef

sf{
-/

C Gééirgz

-]

(AR

. Goal 4:

EE

.

s

Eareas. The éhangé gaals,@r targets fgr prgpased réfgrm effgrts

v

’ at %he schaal d;strlct lavei can, be autl;ned fafher straights o

!'

Adaquate trea%ment aﬁd presentat;an ln tha Eurrlc—,

I,/ ES.

uium of the h&star;eal, Qulturai and ecﬂnaﬁic
.,/ LA

/ = . “ [ : B

Recagnlflén of the appraprlatenéss, wgrth, and )

status of fhe Spanlsh 1anguage as a- bQﬁa flde

4

med;um Df ;nstructlan in the classrgam.._ 1=

Adequafe representati@n—af Hexlgan Amerlcans on

sehéal d;gtrlcf stafflng patterns, i e‘, teaehers;—

admln;strat@ré and*caunselars. et )
= . ¥ s

Full and représentatlve paft121paflén by the
= . ifﬁ&k . &

Nexlcan Amezlcan cammunlty in the dEElSlDﬁ maklng

struétures of. the d;str;cts_ ﬁf%ff .

- Tas, . - e i

é,
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-Figure 1
- Comparative Anaiysis of Traditional Tractive-
and System Change Respaﬁses in School Grganlz%tlans

H;?iziFagtDrs A Tradltiﬂna} Tractive VIEW ~_ System ChangeﬂVigwﬁ -
Use of « *Encouraged only as vehlcle to *Use of home Tanguage encour-

Hinority learn: English and - only to- : raged positively, overtly, R

. Lanquage minimal extent. Learning and energetically. Q :
- . standard English is a most *Use of minority language as _

" Important goal because it is bona-fide medium of inistrus—El
the language of this land and tion at all levels, all sub= - -

minority students need it more jects, and all school related

. " than others to compete in activities. -

- society. *Use and kﬁﬂwlédge of minarity

*Extensive knowledge and use of languages is encouraged and ,
. i minority language discouraged stressed in the curriculum .
. .. because it is believed to i. for all students, majority ’
- Impede learning of English. culture as well as minority "
*Knowledge and use of minority students.

language interferes and *Knowledge and use af minority

impedes intellectual develop~ language cgnsidered as "Amer— :
B ment of minority children. ican as apple pie.’
- B ~ ) *H$@g language use should be :
. N d1scouraged ‘because it is not

up to standard; f.e., '"Not
really good Spanishi" or ''good ..
English." -Kids really don't’
- have any real language, they
are alingual.
*Knowledge and use of minority
language considered un-American. : "

tnclusion of *Not consjdered absolutely nec- ) *Ené@uraged’and systematically

minority essary becayuse one of the goals  included at all . levels of the
history and —af school J5 to "Americanize'' = -system and across content
cultural chtldren of forelgn cultures.  aréas:conslidered absolutely
heritage The learning of history based essentla] for all students to
T omaterlals ;ﬁﬁ New England pllgrims and ™ - learn -about contributions, :
In the white middle class values Iis history and. culture of minority ’
currleulum, consldered am-effective way to groups Ih this country. ,
: accomplish this process. . = . *Belief that students’ cannot
o . *Not considared absolutely S truly apprecfate and value the
) “aessential because minority -« values and rights of minority
“culture encourages values and groups if the school does not_ o
traditions which are belleved - make 1ts study a bona-fide part
M to .Impede effective functions of the school curriculum.
. fn:a modern, Industrlai, and | o o
- competitive society, , ’ -
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Increased
‘representatlan
of minarlty
members in
key' role and
. decision
making
positions.

Involvement
of minority
community in
decisijon
making and
school
programs.

* to receiving

[ 0 -
. %
. i

~;*Acgui5§tiag of Anglo=values -

and traits by minority members
is impartant gdéT’aF sahaai

'foerungs negd to refie;t
-;hat emphasis.

#0nly if .they have top creden’

‘tials (overqualified) and have
‘the "right'" attitude (accept
the status-quo and do not
strongly advacate maJar
changes) .

*Not too important to have
representative numbers of -
minority group members; more
important to have only rully
qualifiged personnel.

*Formal>? redantlais are more
lmpgrtant than the knowledges,
bicultural language skills,
and the abilities to work
with bicultural clients.

*No recognition that the exper-

iential background of minority
~members have legitimate worth
" in school organizational
sense.

*Insistence that only quali=
fied school experts know
what ISLEESt for students and
have the trélnlng to control
the deﬁl$|ansi

*1 ns i stence that involvement

of cummunlty (particularly the -

poor .and minority) be limited
ng information and
. if they follow proper channels
" can submit recommendations.

%Fear that "outside" pressures

and demsnds wnll lower stan-

dards.
*EeileF that these “rad|§al"

pressures. to change and incor-

porate minority views'in the
curricular offerings must be

resisted in order to benefit
all students properly. '

L

10

- *Full c@ﬁmitment to increase

the number of minority mem-
bers. ‘

‘*Reaching adequate repre~

sentation takes top priority
because there is a recogni- °
tion that minority role
models project an important
lesson to all student clients.
*Recognition that minority
members bring an important
.experjential background to
the school organizations..
*Recognition that increase in
minarities will bEﬂéFlt

‘*Acceptance that minority”

parents and community not
have the right but the obli-
gation to participate fully
in the decision-making pro-
cess as well as operational.
matters of school. o
*Acceptance that schools exist
for all parents; minority as
well as well-to-do Anglos. .
*Recognition that mlnarlty
views on problems and issues
. faced by schools are legiti-

mate and can furnish important

* and needed insights for re-

directing present less than - -

optimum efforts. = I

-



5 B .
9 .
Improvement of

I - £
counseling and

testing pro-
gram

*Sincere belief that schools as
presently organized and opera-

" ted are excellent and that all

students have an equal oppor-
tunnty_ta benefit from system.

tence that although can be
improved (after all, every-
thing can be improved), _the
program is working fine.
*Insistence that present 1Q and

*Insistence

- achievement testing programs

" adequately serve all students,
including minority students.
*Insistence that it is not
important to specifically o=
recruit minority member
counselors., _
*Perfectly legitimate to coun-
sel minority students into
non-college careers since
most don't have the economic
wherewithal to go to college.

Y
ot

. experiential background

[
|
I

i*Eaﬁmitmént to change énd'y-x

improve present counseling
and guidance approaches.:
*REEDQﬂItIGn that present IQ
‘and achievement tests are | .-
“culturally biased. '
*Full commitment to the re-
cruitment of minority member
+counselors. Recognition
that they. have important

needed to improve on present
program.
*Overt insistence that all

minority students be guided
and encouraged to aspire

as high as they are able,
comnitfed tg, and capable
-of attaining.
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Goal 5: Development of a testing, ééﬁnsaiing and éuidance
system which is based ‘on a non-cultural deficit
_perspective of Mexican American student needs;
‘fg%jg The prgmgtién of sﬁch:chaﬁgesahas far-reaching impliga?i&hs_
for teacher éduéafiénf-_?TEPéfiﬁégtéaéhéfs able fé function éffec—
%ivély while actively Su§£§§fiﬁgkéf‘thE'typéSKéf changes noted
gb@ve'préSénts affremendDuSIy'd%fégcﬁit{gyallenge to hig%a?

=

educators. . : ' e .

o




_ CHAPTER THREE
* . IMPLICATIONS FOR TEACHER EDUCATION PROGRAMS:
: “THE STATE OF THE ART

&

2

Without dwelling on the litany of wrongs perpetrated on
minority students by the typical middle class oriented school, it
is nonetheless important to géfa fhat conventional wisdom in edu-
cation and fefgrﬁs of the pést(@ave not worked well in fashioning
programs féf the Chi%ana in America.l We just ha?é been unablé to

deliver on the promise to build schools which enable all students

Qgﬁsistent with individual cultural origins and recognize the equal
worth of all ngH?S; All too often educators have conveniently
overlooked the fact that it ié only by overtly and authenticélly
promoting and practicing pluralistic ideals that the righgg and
needs of minority children -- of the culturally and 1inguisticaliy
different -- can be effectively responded to.

Education has failed to respond more effectively to the needs
of minoritjes because of: (l)_itsﬁinéisténée on continuation of old
value assumptions about thé nature of minority éultures;‘CEIré‘basic
unwiilingness to ﬁnstituté majér changes, and (3) the flat refusal
of schools and univergities to collaborate and involve in'a mean-
ingful Qay the ethnic cﬁmmunitigiﬁin the busiﬁess of education.

In érder to break with this unfgﬁtun%fe tradition, teacher educa~
tors will need to begin facing the reality that the focus of cur-

to reform ourselves and our schools are the real problems.

13 -
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Teaeher educators typigallﬁ have f@ilcﬁed thﬁae'apgraaéhés

7 =3 o
in déSlgnlng tgacher preparat;aﬁ pr@grams El) the simple "redo"

thod, (2) a needs assessment baaed appraagh or (3) a role-
P = I;

derived appr@aeh.

-

-YThE'"rEdQ"‘aﬁPPQEEh wauld hardly hé wgrth,mentlcn;ng if it

were not that i+t may be fhe mosit prevalenti This. is the appr@ach

- ~ 7

where ex;st;ng gaursés are s;mply repackagad and réshuffled; Theg

=

may be dressed up ccmplete w;th transplants from other m@re reprbg

Often Qf Tat ‘ﬁE%%%Q

‘kﬁGWﬁéd programs, but fhay,remaln redane packages. =
many ‘tend toward superflc;al paekages fEPlEtE w1th‘béhav;arallzed
abjéctlves and CBTE jargan. The'. prlnclpal defl21ency in this
'Pprgach is that old: valué assumpfléns upon wﬁ;ch.these prégraﬁs .

are based remain unexamlnedi This approach-fails to examiné the

ba51c underglrﬁlng assumptlans af tradltlmnai programs and thus

B reform and change in ééucatléﬁ genera11y§much less thﬁSE address-
¢ ing the Spéélallﬁédipfﬂbléms faced bx ethnic m;ngrlty'studEﬁts.
The needs asgassﬁéétfapprgach usually!beginsiwiih same-fdfm
of sgh@al‘distrigt needs asses%ment.- The focus is the target

student in school and the éeliﬁeatign!éf thaSe&needs_' Once

defined, the idea is to wafk ba¢k from there tc dét'rmlne the -
type of teacher needed. The final design tasks of course and
pf@gram'develppment, resounce allmcatlcns, and-m’nagement of pfca
gramzaﬁe derived from the initial assessmeﬁt of Stﬁdent needs.
Althaugh the basic ratlénale of the needs

'

is sound, magt pragramﬁ based an this approe

assessment approach -

h suffer from being




\
- H;ndiéapg or defici ie-

;o The needs assessment

/ \

most have insisted on émplaylnA

' r@le, (d) the teacher as blllngual and multlgultural eduzatlgn

! 15
\ A

/ i

A

'tan pa;nt 15 that aﬁ'raachas Whlﬂh define the " rcblem" of edu-
1/ P

cat ng HEXléan Americans 1n terms Df cultural and/or 11ﬁguistlc

i

are dgamed t@ failure§;

’ approééh has not been more sugcessful

sim ply because teacher edulators have insisted on emplsylng Dut—

moded caneaptual t@ais in" a

lyzing Chicano elient needs. Rather
than looking to recen#/ mare\hlurallstlc concepts and research,

the traditional ﬁDtlénE and frame-~
works -- i.e. fashlanlng ‘reforn strategles to praduce new pr@gramsi
i

“

They have refused to accept that it really isn' t just 'a matter of

putting "eld educational hlne ijjnhw battieg" in striving for
¢ -
programs which are truly ﬁespgnsivé to the needs of Mexican

Americans.

The role darijgd apgraach begins with a delineation of the
roles which effective teachers of Mexican Americans need to play.
Consensus is reached Pegarﬁing whafvskills aﬁéAeKPEftise are
reﬁuired of the successful'te§cher of- Chicano ehildfeﬂtand:wcrks
back from there to define the fasks Qf%pgagram design, field exper=-
iences, resource allacaticﬁs, and management of program. The )
;ritieally impé;tant téSks in successful y iﬁplementiﬁg this
approach reévolve around the defiﬁiti@ns Df teacher raie(s) as
regardé!. (a) the teacher as ccmmunlty llalSDﬂ rale, Cb) the

teacher as ethnic model role, (c) the teacher as master teacher

19



gpeciaiists role, and (e) %hé teacher as chaﬁge agentkrale. iny!‘
after these startlng PantS are deflneﬁ and settled can the uni- ,

which Will produce such féaﬂhéfsi .
This type “of pr@gram must be s@n51stent w1th the needs as

]

peree;v&d by the target community. Sat;sfact@ry cangruenée in

mutual expeetatlans between ‘university and the Chicano. c@mmunlty

is essentlai_i This thén pfaves a m@st dlfflcult test far schgals

Gf educatlan pr;marlly becaase the develgpment of V1able llnkagesa

of this sort requires flexlbll;ty and a substantlal ccmmltment ta'.x

a culturally'giuralisticisyéﬁém of education which many fiﬁdfd;ffiﬁ
A ’ : - ’ C g

cult to make. Ethnic communities have an uncanny ability to deter-

mine the genuineness of a university's efforts to become involved
in promoting "what should be" in schools rather than maintaining

‘“yhat i5." And they are quick.to point out that "what is" is ";;

i

. unacceptable. _

Although the efforts by teacher educators to develop various .
models can be fairly neatly categorized along. these three diff-

erent appraaches, it should be added that in real;ty the 11nes‘

=
= \"

are not that distinct and clear._ It ;s frue most pr@grams dg

take into some account eazh Df these varlaus aspecfs.' Dne way Qf'
§ 1 =
o another, even if only lnherent in the experlence and training gf

¥

the QQHEEPtuallZEP the reailty of student needs 15 cansldered

Dne could alaD argue that the rale(s) of teacher is als@ taken

[} TG

lﬂtD account ln tradltlanal prcgrams, albeit in an avarly gena

eralized manner. Aﬂd,éb?lﬁualy, too, since most reforms deal
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CHAPTER FOUR
AN ALTERNATIVE APPROACH :

- T
u

A role derived appraach which weighs carefully, in a non-
Qémpensatgfy manner, the'implications of Chicano student needs

offers a sound basis for fashioning trulf;fesp@nsiﬁe proframs.

A necessary overarching commitment in the case of bilingual

settings has to be toward promoting educational programs which
give equal §iatus'and prestigeitgjbath_languagesg both cultural

T, \ ot v . L. . e, . e
héritagesgzand both histories. .This requires involving universi-

- L . . . . o . -
ment of reforms in the curriculum which ‘are based on the use of

ties*and=séhgals at the pre- and in-service levels in the develop-

“two languages agggaultuféé interchangeably. The same is true

for school communications and co-curricular adctivities. Teacher

educators iﬁV;%ygd in such activist efforts ideally need to be
bilingual anﬁﬂi%ghniza% experts in multicultural educatién in
additicn to Hﬁi;é cgmpeéént teacher education specialists.
| By aééively becgmingfiQVSlvad in reforms along these lines,
%

4

teacher education programs are enabled to become more dynamic.
The course syllabi may not be as neat and the readings may have
tm;shiftvcaﬁtinﬁcusly (some from day to day); however, "the bene~

fits far exceed such minor incopveniences. And it is not true-
Lo - R T

£

that such an emphasis hag to\lead to a "watered down" prcgrém;"

True to the role-derived approach, the first'step in pre-

P

senting an alternative which hgpa,klly can prove more functional

is to define the role(s) of the teacher. Or said differently,
18
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what we need to do is to operationalize the question, what does,
. _
an ideal teacher for this type of program look like? Tigure 2

presents one th?ee—diménsioﬁal~préfilé@of such an .ideal teacher

of Mexican ‘Amekticans.®

o

A

It Qutiinééjrathef éléa%ly the.prigfity areds of expertise
‘ required. The “teacher must péssess demonstzablé sklils and have
fprgpﬁr attltudes along each of the pEPSéﬂal Pr@f3551anal and

S\ community orientatidn dimensions in order-to be effective.

erucial. For example, literacy in the minority language and what

.I have terméd facility in the four ldnguage games used by Mexican

%

Americans are essential. (See Figure 2,f II-3) Teachers need to

be able to capitalize on the language afilities brought to sghaﬁl'
by the Chicano child. There ié no soun : A
nonformal Spanish, nonformal English, ag well as férﬁél Spanish
nd:farmai English cannot be employed ip : A
Thé‘SGQiééﬁltﬁ?il context of the classrioom is what defines for the
teacher which language skills are apprgpriate. Like the situation
in any game, it is necessary to know the rulés of the game before
one: can perféﬁm effectively as a playep. .It'is the‘scciacultural
ccn%ext of the situation which defines| the rules, aé to which
language "game" is operative at a givin taachingéléarning moment.
The teacher must be able to read and }dgust aécordlngly. vaicuély,

to@, in order to adjust 1n a manner ccngruent with the linguistic

and cultural style of the student, the teacher needs the ability -

#No claim is made that this is the only or even the best way to
jconceptualize that ideal.. .I can say that it is proving functional
for us. : ~

23
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\ . . : vv_yFiguré 2
;ThréeﬁDiméﬁsiQnal Profile of the Ideal
Teacher of Mexican Americans '

- I, Pérsanal Drlentat;aﬁ

An effective teacher for a TOC/ME program demenstrates:
1. The belief that cultural diversity is:a warthy
hatlgnal goal. 1
2. "A respect for the culturally dlffEPen% chlld and
/ the culture he brings to school. |
|

3. The conviction that the culture a mlnérlty ch;ld

. brings to school is worth preserving and enriching.
4, An awareness that cultural and llngulstle differences.
are p351t1veg individual differences. K
A commitment to enhance the minority hlld's pasls
tive self-image. *
A positive self-concept of his/her. abillty to con=
tribute to a TOC/ME program.
A willingness to’ilearn more about le ltural edu-

A confidence in culturally different mlnarlty
- children and their .ability to learn.

Flexible human .relations..

A capacity to contribute .and share ideas.

1anal Dr;entatlan

An e'f ctive teacher far a TOC/ME program demonstrates:

Campetency and, effective experience as a school

teacher -of culturally and 11ﬁgulstléally different

children. :

2. A knowledge of areas related to blcultural and
multicultural education: 1linguisties, reading,
oral language assessment, etc.

3. Literacy in the minority language or dialect of the
target papulatlan. (Facility in the four 1aﬁguage .
games used in teaching minority children.) -

4. A facility in applying modern approaches to the
teaching of concepts, skills, and performances.

5 ility and a resourcefulness in adapting materials
% to make them Qulturaliy relevant to the mlnar;ty
" child.
6. . A 'peadiness to participate in team=feach1ng and
sl cheﬁ\gnnavatlve stafflng patterns.
\\\ :

SPECIAL NOTE: TOC/ME tefers to Teacher Organized Center for
Multicultural Education, which is the field based -
site for our SDSU program. .

24
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Figure 2 (C@nt‘d)
. . : ' Q *
7. An awareness af fhe ;mpl;cat;ans of culture to -.
- learning. '
8. A knowledge of the research in blcultaral educa—=
e . ‘tion and its relevance.
9. A willingness to work cooperatfvely with gthar ’
’ adults (teacher aides, parents )\ Qammunlty resource '~
L .people, etc.) in a classroom setting.
10. A loyalty and a commitment to the cbjeat;veg of the
- TOC/ME program approach.
11. An interest-ip seeking out addltlgnal 1nnévat1ve
: approaches in the c@ntinu;ng search for better ways
‘to’ "reach" culturally different students .in. our
public schaglsi . . .

*

ITI. CgmmunityrﬂrlenfatiggA. . A ;
An effective teacher for a TOC/ME program demonstrates:
1. A recagn;tlaﬁ of the legitimate role that parents
‘have in the educative process..
2. A readiness to partlc;pate in a varlety of the
minority community activities.
3. A desire to involve minority parents and community
residents in school-community programs.
4. A knowledge and understanding of the minority cammunity
- and its dynamics. : S n g
5. A recognition that genuine community involvement 1n .
:school related activities can be a positive asset _
rather than a 1lab111ty,
6. A willingness to receive guidance and support from
members of the minority community regarding the
special needs of their é¢hildren.
7. An Drganlzatlsnal facility and skill in sponsoring Ct
community service projects and prcgrams to benefit
the target community.
8. (In short) A™genuine sen51t1v1ty to the desires and.
‘needs of the target, minority cammunitles which hls/
her Schaal serves. S, ; 4

=
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e =




B Ay

“to &peak and‘interaét appropriately, ThiS'véry definitaly¥15 a
prafess;onal—technical sklll requlfed af tha pr@spectlve teach&r !

‘in ardar t@ “be Effectlve in maklng teach;ngﬁlearn;ng abject;vas

: square with Egth strategles emplcyed and the Peceptlv;ty Qf the

‘learner. I slngle thls‘cnéﬁexample aut to call attentl@n ta
: b
perhaps. an abv;cus yet most m;sunderstccd aﬁpeet of taacﬁéf
. = . R o .

‘training pr@gfam5=fcr the'Spanish spéakiﬁgi-

discuss The type of pr@gram that can prcduca Such a teacher. -

Ja,

Figure 3 presents a glabal ffamewcfk far exam;nlng averall Prcﬁ g

. f\‘

gram deSLgn needs. As the framawark lnd;eatesﬂ the PfﬁspeeflVe
teagher is the PPlﬁElPﬁl client and input of the taacher prepara—i

tion system at one level who as a graduata’b%?émes anly one of

a set. of 1nputs to the Schgal alstrlﬂf system aggg d;fférenf level.

The ultimate goal ‘of . the teacher preparat;dn system is tg ’

;’praduce a teacher able to funct;an effect;vely ;n the réce;v1ﬁg’

schcml dlStPlEt system. ThlS fact makes lmperat;Vé tha need t@-
wcrk in close ccllabsrat;@n w;th the d;str;ct in initiating the

xrefarms toward pluralism descrlbed prev1@usly as part cf the’

'teachér training expar;ance; ‘In thlS way, the ‘teacher prad'éfd

kY

Cowill be respan51ve to the prégrammatlc emphases Df thﬁ~rece;v1ng

dlstr;ctis) Prgblems aflse when the target c@mmunlty and the
unlvers;ty are nat jalntiy 1nvalved 1n the d251gn and 1mp1ementa-

t;an af pragrams. The most typlcal example af such a dysfunatlan
&
_lS the case of -a teacher trainlng institution praduclng, V1a an

experimental program,‘teachers that may ‘be exééllent in terms of: 53
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:iﬁéhaal dlsfrlgt; Such graduafes tend ta he labaled "tag radlcal“ f‘

compcnenfs, (l) f@rmal tﬁa;nﬂng act;v1ties, (?) f;eld based , :
B ISR
act1V1t1a$, and (3) eauﬁsaling and small grgup aemlnars. These
ara cutllned in Flguré b ' \\ : :,"_ 3;1 " B
2 i : N T4

7j?  The Pfggram shau;d artiiulaté glésely all farmalxlnstruct;an

and tralnlﬁg acf;v;tleg w1th an-s;te fiéld aﬁd studant teachlng

= =

_expar;enaes. HQST @f ﬁhe 1nstructlgn-shguld Qccuf Qneslte, and ;

/that tra;n;ng on= Slté néeds tﬂ be the Jalﬁt respans;blllty éf tha

ﬂ sehéal dlatrlgt the target c@mmunity, as well as the un;veP51fy.
{

The farmal tralnzﬁﬁ ﬁgmpcnent shmuld 1nclud2' (1) Sﬁéléi

e

'fcultural tra;ﬁ;ng; (g; gsycha—persaﬁal tralnlng, and (3)ggpé—.1»
fessional teahnlcal tﬁalﬁ;ng subcampanents. All Qf these must alm
at pradéﬂlng.a praf2531gnaily superlaf téacher who is part;éularlyr
saﬁ31t1ve to the ‘educa LDﬁal needs of- the cuiturally dlfferent.

Thé Prafess;anal teghnical area 1nvalves the skllls bulldlng

qburses that tradltlénally have been 1abeled methadclggys fhe e e

.méchanlcs Qf haw and what tD téach the arganlgat;an af gurrlcuium,




o

s Flgure 4

&

FORMAL TRAIN;N& _fk

Prafesslanal Techn;cal :;Tii o
PsychasPersgnal

| 'Sé 1ch1tufal

GROUP SEMINAR .
ACTIVITY

. Task’ Gfaups . ]
Problem Solying .
) ) A E

'FIELD EXPERIENCES :

| Student Teach;ng _
' Pr@ject Internship
Qﬁmmun;ty_sltg -
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the avaiuatiaﬁ Df ;nstruétign and test canstrucf;@n, etc‘v,Iﬁf‘

3 aﬂditi’ﬁ; hmwever, ;t is: assentlal that the prggram ;nalude alsa; 

a needed emPhasls én Qral languagé assessment teehnlguess bll;n—f

iguai 1nsfruct1@nal methcd@lagles, gnalysis teghnlqués f@ﬁ eval—. .‘

;uaflng stanﬂard*test;ng'1ngtruménts,_and,tha thgpry Qfemuit;culé( U,

tural educ Dn;f”
:1‘2 The ac;ocultural Subcampcnent 15 mﬂst cru21al fgr taachérsﬁb
Qf ngléan Amarlcans._rTﬁié area prcv1des 1n5truet1@n in. the

-a a1y515 @f prcblems and issues reiated to prablems faced by  ;{.

Mexlcan Americaﬁ children in edugat;cn aﬁd séclety. Students naed"

o to be able tD understand the dynamlzs af majgrlty-minar;ty cul—

tural relatléns and th21r ;mpact Qﬁ the educatlcnal EﬁVlPQnmenf
Df Mexlcan Amariéan chlldreni Teachers need to be ablé to laak
“at” themsalves ‘as” members cf thElP own' cultgraiggraup and af gther
Qultural group members as eagh pD552551ng préscflbeﬂ sets af
aptltudés, stylas, and values.- |

ThlE Pequ;res that cand;dates recélve sﬂclelcultural 1ﬁstrucﬁ"'
tiDh from the PEPSPEEflVES af anthrapalogy, SGElDngy, psychalggy,}
linguistics, and’ h;st@Ty; A mult;disc;pllnary apprcach prav;ﬁes o
“the depth and breadth essent;ai fa graspiﬁg the nuangas of factars
Whlch determ;ne m;ncfity student bellefs, behav;ars, and féellngs.
In th;s way the full ‘impact of the ;nfluence of the pa 1ealA:

and eggn@mlc Structufes af saclety Qn mlngrltles 1n th;s cauﬁtry
i

.can be fully appréclated and understaad,gall of which are of

' Vcentral ;nterest and 1mpartance to éur praspaétlva teachér.”
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a The psychaapersanal aspects have té da w;th educat;gnalk

'psychaia i 71 ; epts z p@r,aﬁt in. teach;ng ‘ Thls thGlVES

b351c learnlng theary, pras and cons. Df behav1cr mad;f;cat;an

I .
f'appraaches, ;nlelduallzed 1ﬁstruct;anal thecf;esg 1ntEﬁaét1ve

cow,

1mpilcaf1ana Qf partlcular teaéhing styl%s, and the evalvement

: ﬁ¥w“§f ar Warkable feach;ng style by the candldate.  The develgpment

Bf gagd 1nferp%rsanal and 1nteracf;ve cgmmunlcatlan skills 15 és’f
‘;alsc absclutely Esséﬁf;al-‘_ o o  ”»‘5 R  "(:a L i:ivf‘
Fleld exgerlences shguld provide Qppartunlt;es fgr ahserva—

: =t1§n ai and partlg;patlén 1n at: least threa prlnclpal act1v1ty

_'a”ES' Ci) ganeral 51te—based' haal exper;ences, (2) student

teach;ng and/mr ;Dtérnghip, an _Spaclal prcjéet ass;gnments

nmi which can be schécl or cammunlty based. “These experiéﬁees SEQuld

‘“?”%*fbe carefuliy and systematlcallﬁ plannad to- val;date the EklllE and~*~%?%?;
écmgefenc1es wh;ch are bélng.develaped by the fcrm 1l tr ;n;ng ccm— ;
Péﬁéﬁt- An 1mPartant @bject;ve gf“all field experlenee act1v1t1e5

7_is thé develcpment 1n the caﬁdldates of PDElthE att;tudes tawaré

the targat égmmunltles they are working w1fh-,

=3 i

'The seminars % small gr@up,c@mpcnent shauld be deslgned to

1

-'prGV1de Qppgrtuhltles for the students 1n the program to Qpenly
fd;gcuss the gcals,vaﬁgc;ng pragress, and any pfcblems w;fh faculty, 2
site ass;gnments, crvpérsannelg; ?hls approach or medel assumés "': 
-fthét the prcgram will be crganizéd in'a”méﬁﬁef which keeps stﬁéeﬁtgf
V”tage+her in bl@gk or grgup fashign thféugh a major p@rt;aﬁ af ‘the e
tctal sequence Qf instruﬂtlan. It is. expected that the sem;nars |

'W;Jl~prcv1derf@r strong und;luted direct feedback wh;eh gan

o)
pomét.
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* assist iﬂtadaptiﬁgﬁénd'cgrree%ingﬂunanticipafedfprablemsfani -

* deficiendies.

A cansc;aus effort to "jell" the gf@up af 5tudants as a

H

&

.group sheuid be made, This can be aecampllshad thrgugh variaus_‘

grcupzpracess teghniquesi _Whlch are used is not as important as,

'"mékiﬁg'é’éYstématic'éffcft'té'assiét-thé grcﬁp‘ta’aéﬁieveVnETQUPé'““"*5*‘

ness - aﬁd sélldarlty" 1n lcoklng at prcgram pragress and Prahlems;

»Eamman tg the graup. Mare lnélv1dual cgunsel;ng and career

! *rrguldanca agt1v1t 5 cfn also be prégrammed thrcugh the semlnars

A.%j

B

aetivity

The intent Df the semlnaf or small grcup ccmpanent is to .

‘pf@Vlde fhe gr@up lDtéfactlQﬂ 1lnkage between the fgrmal tralnlﬂg

and the field experience éampanents.

graup in analyzlng prablams, concerns, and th51r exper;enaes;

The director of the sessiana '

7 hauld tap faculty, dlstrlct, and ;ﬁVlted speakers to’ 33513t thé*W”L

It

Shéuld be viewed as a méchan;sm faf ass;stlng the stuﬂents to

. assess in a responsible. manner "where they are"

the seminars mechanism,

'1ntegrate and make mgre med

fleld experlanEES éampanents.

’ngful fhé

in relatlcn ta_

"Qhere they'ré gclng" at varlaus pc;ﬁts in the pfoeess._ Through
it should be PDEEiblé to more ng ely

mal trai' ng and the’

An important eentral point t@ emph351za in the abave dEag

SEFIPtan is the uncampramls;ng 1n513tenae

based on noncampeﬂSatgry assumptlanz.

:asslmllaflénlst tfadltlgn so prevalent in

e

o

on organizing a prqgram i
clearly réjEEtS the
traditi@nallprégrams

and apenly affirms that sch@@ls and un1v2f31fles must he érlented




“_tgward cultural enr;chment gf all Qh;ldran thraugh pragrams

r@cted to ‘the enhanéement cf cultural d;verSlty It affirms

als@ that', cultural plurallstlg appréach foers the best alter- -

natlve lf we are tﬁuly ger;aus _about the need to praduce teachers

‘whé uﬁderstand appreclate, and respect the ;ntr;n51c wcrth Df

_Mex;can Amer;caﬁ Ehildren.




N = ) I f
< i T
7 1 CHAP‘T:EH:R_P’I‘VE; - |
CONCLUDING: COMMENTS i
The abave,‘haéefﬁllyﬁ has pfésenteﬁia_c;ear péint;cf;viéW’
,régafdiﬁg1s@me of the things that should be qéncérninggteaéhér : ;; -;;
;édﬁcétérs éﬁaut’what‘we_havé’ﬁeen‘ﬁéing té'and;with Mexica; T ”-";ig,
3 AmEPican yjungstefs iﬁ'DUP schécls. The teacher tra;nlng | |
' apprcach presented was. an attempt to dellnéate the majcr param—
'gters of an a1ternat;ve to what we've dgne_lnjteacher edugatlcn.ur =
It was preseﬁted not as.any “fin31 éDrd" Qr,sclutién'§9 the A | .,
issdés'faisedi' Rather{‘tﬁé‘infént is to stimulate diéeussicn,
reaction, and further refinament and improvement in an area that
oI cans;der crltlcal. | o - ,ﬂmwwéwwﬁimw,m;w, B o
There should be no quest;gn in that wezare at a most impor-
tant guncture 1n publlc education's response -to the Span;sh )
-

speaklng of thls éauntry!s The Rodriguez, Séfrana vs., Priest,
:P@rta;as, Denver, and Lau vs. ‘Nichols cases have ‘given 1mpartant
;mpetus and steam to the need for reforms. It is also not unrelaiéd
that Title VII and NIE funds for Fﬁis area have beéﬁvsignifigant1§a
increased at the,ﬁéti@ﬁal"level;i and that state legislatures in
California, Texas, Denver,'the Scuthﬁest in general, and even

- far off Massachusetts have enacted mandates to implement’bilinﬁ,

gual educat;@n prcgrams

i

The mamentum is bullding strongly and rapidly. Teacher

educators can react by pushing to lead this:thruSticﬁ we can dig
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ln DHT caliectlve heels in the face of that reality._ "I want to
-b;belleve very hard that we can PlSE ta that challenge. *Tﬁ&k-whafg

IR evar the apeclflcs Qf var;aus médels, our respanse w111 be con-

*'E;SfEﬂt Wlth the fallcw1ng, whlch apgears as part of" the 21351ng ’

paragfaph éf fhe AACTE "Na Dne Model Amerlcan" PDllEy Etatement‘

"o, . The g@al of cultural. plural;sm can be achleved
only if there is full recognition of cultural diff- ‘
erences and an effective educational program that
makes cultural equality real and meaningful. The
-attainment of this goal will bring a richness and
quality of life that would be a long step toward-
‘pealizing the democratic ideals so nobly proclaimed v
by the founding fathers of this nation (Journal of.-
Teacher Educat;an, Winter l973) " -

0jala p@dam@s cumpllf con ese destlné en el fafura no muﬁkiejanc

en nuastr@ palsi

a
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